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ABSTRACT 
 
Teachers are very important part of the educational process because they are the main medium of 
instruction in the classroom. This explains the huge amount of investments which various countries 
and government puts into teacher education since they are the pillars and formation of the human 
resources of the nation.  However the teacher training process is very short and once completed a 
teacher may not have the opportunity to go through this education another time. This is the reason 
why it is important for continuous professional training and development of the teacher using 
appropriate methodologies and practices. One such practice is peer observation.  In a peer 
observation programme, teachers observe the class of their peers so as to have a common ground for 
discussion on ways to improve teaching practice. This practice may be particularly important for 
foreign language teachers because there have been calls for language teachers to develop their 
teaching skills in responses to advance in research on Second Language Acquisition. The purpose of 
this review is to explore the development of peer-observation program for the use of an extension 
language school in China, Hong Kong and Australia. 
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INTRODUCTION 
 
Beside supervisory observation, peer observation is 
widely used in many educational institutions for the 
purpose of teachers’ professional development.  Peer 
observation allows teachers to select co-workers to 
attend and observe their classroom lesson(s).  After 
the observations, both personnel are encouraged to 
discuss the positive and negative aspects of the 
lesson following with an implement plan; it 
encourages teachers to make reflections to their peers 
for feedback.  There are four characteristics of peer 
observation, including:  
 Peer observation should be developmental 
instead evaluation.  
 The result of the observation should be 
formative, but not summative.   
  
 
 
 The result should not be engaged with any 
benefits, punishments and human resource 
decisions.   
 The observer should be respectful for 
teachers’ teaching pedagogy and strategy.   
Effective peer observation is beneficial for both 
department and teachers.  First, it can continue to 
shirt in higher education from regarding teaching as a 
largely individual matter to making it a core topic of 
conversation in formal and informal meetings.  Also, 
reflections from peers could be exchanged.  
Consequently, novice teachers could be beneficial 
after receiving positive feedback from other peers.  
They may indicate some points that are not aware 
before and improve it afterward.  According to 
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Richards (1998), teachers usually try their best to 
seek knowledge to become better educators.  
Previously, the career of education was one of the 
most complex industries to develop appropriate 
professional development plans as no formal 
university-level teachers’ professional development 
programs existed in Hong Kong (Joyce & Showers, 
1995).  However, currently, there are at least three 
local higher education institutions (i.e. University of 
Hong Kong, Chinese University of Hong Kong and 
the Institute of Education of Hong Kong) in Hong 
Kong providing undergraduate education programs, 
which allow the people to enter the education 
industry, and further, consider teaching as their long-
term career.  
 Sivan and Chan (2009) outlined the differences 
between supervised teaching practice and onsite peer 
observation.  Supervised teaching practices usually 
happen at teaching education programme where 
university tutors guide student teachers’ teaching at 
one of the partnered schools.  During the supervision, 
guidance, modelling, counselling, coaching, 
evaluation, and assessment may be provided 
alongside with formal coursework curriculum.  
Student teachers may receive both spoken and 
written feedback from their supervisors and 
university tutors regarding their student teaching 
practices.  Exchanging notions and providing 
feedback may increase student teachers’ 
understanding, skill, knowledge, self-reflection and 
application of theories.  On the other hand, peer 
observation requires student teachers to observe each 
other in order to provide feedback.  It is another way 
for teachers’ professional training programme.  It is 
more likely that student teachers with different 
experiences observing each other, for example, in-
service teachers observe pre-service teachers, vice 
versa.  In this way, student teachers with different 
years of experiences may exchange notions.     
 
In fact, peer observation is one of the most successful 
practices to enhance teachers’ practices; it is worthy 
to understand both Chinese and Australian peer 
observation systems.  As both China and Australia 
are located in the Asia-Pacific region, the peer 
observation practices should be very similar to the 
situation in Hong Kong context.  As Hong Kong is 
one of the two only developed regions (i.e. Hong 
Kong and Macau) in the People’s Republic of China, 
the government of Hong Kong has focused on 
enhancing teaching and learning.  For example, K-12 
English language instructors are required to have 
either a BEd or PGCE to exercise the teaching.  The 
following section provides a brief explanation of peer 
observation in mainland China and Australia.   
 
Peer Observation in Mainland China 
In mainland China, peer observation is one of the 
most significant aspects to assist teachers to improve 
teaching activities.  For example, schools may 
associate with university departments to train student 
teachers while in-service teachers may observe each 
other for the purpose of continuing professional 
development.  In K-12 environment, observation 
involves experienced teachers observing novice 
teachers’ teaching behaviors and vice versa.  In 
general, there are three primary types of observations 
in mainland China: 
 Random observation: Experienced teachers 
and leaderships may observe any educator 
without official notice.  Summative feedback 
is provided afterward.   
 Demonstration observation/class: Teachers 
are asked to participate in a staged lesson in 
front of a designed group of people (e.g. 
school leaderships).  Summative feedback is 
provided afterward.   
 Open observation/class: Lessons that are 
open to both internal and external 
constituents to observe.   
Annually, Chinese teachers are asked to participate to 
at least 15 peer observations that mentioned above; 
all teachers are asked to provide at least two open 
observations/classes (i.e. observed by others) as well.   
All feedback from experienced and novice teachers 
are submitted in both formative and summative 
reports.  The notions of peer observations provide the 
opportunity for formative and summative sharing and 
how Chinese instructors handle the workload and 
stress from peer observations. Wang and Seth (1998) 
mentioned that the ideas of teacher development and 
teacher training are still relatively new in China as 
many teachers are not familiar with the purpose.  
Classroom observation has obtained a negative 
reputation among English Language Teaching 
professions because of its subjective evaluation, 
human resource decision and assessment.  It is 
known in China, even the subject has completed 
excellent teaching activities, and the observers must 
make a few negative comments for further 
recommendations.  Such practice may create strong 
resistance for teachers to participate to peer 
observations (Edge, 1992).  Wang and Seth (1998) 
conducted a teachers’ self-development peer 
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observation programme at Qingdao University.  The 
research found that teachers were more likely to 
accept observers with no relationships to the teachers 
to observe their classroom.  The teachers believed 
that the strangers might able to provide objective and 
fair comments.  The result indicated that teachers 
were more willing to share ideas and exchange 
contemporary lecturer problems that could be 
positive encouragements.  Also, worksheets, 
checklists, framework were created during the self-
development peer observation programme could be 
used for further development.  Moreover, when 
teachers completed the self-development peer 
observation programme, teachers could build up their 
self-esteem and relationships with teachers at other 
departments.  However, two important elements must 
be considered, which are the supporting of the 
administrators and the enthusiasm and devotion of 
the people in charge of the programme.  As teachers’ 
training programme could be very expensive and 
time-consuming, if the administrators’ comments are 
highly subjective, teachers may lose their interests to 
develop their teaching strategies and concepts.   
Peer Observation in Hong Kong 
Sivan and Chan (2009) examined the onsite peer 
observation from the Postgraduate Diploma in 
Education programme (PGDE) at one of the 
universities in Hong Kong.  The PGDE is designed 
for in-service secondary school teachers who have 
already completed a bachelor’s degree without 
formal teaching qualification.  It is a two-year part-
time programme.  During the onsite peer observation, 
student teachers were asked to observe two regular 
lectures hosted by one of the qualified co-workers at 
their own secondary school.  All the observed 
teachers’ identifications were shadowed and renamed 
as peer in order to protect the confidentiality.  The 
notion of this onsite peer observation is to encourage 
student teachers to absorb teaching strategies from 
experienced teachers and self-reflected to their own 
teaching practices.  A summary report of each 
observation should be discussed with their university 
tutors with spoken and written feedback.  The 
research found that student teachers released positive 
comments about the onsite peer observation because 
the pressure is lower when comparing to traditional 
supervised observation.  One of the limitations is that, 
as peer observation is still a new idea in Hong Kong, 
school administrators and onsite teachers may not 
understand how to coordinate onsite peer observation 
at the schools.  University department and partnered 
school should continue to work together in order to 
create better connections for student teachers.   
Peer Observation in Australia 
In Australia, researchers like Bell (2001) investigated 
how peer observation may enhance teachers’ 
activities, and possibly, reflect on what teachers are 
doing in their classroom.  If senior teachers or heads 
of department become involved in the discussions of 
sharing, the possible issues may able to be diagnosed 
directly and be improved in a timely manner.   
 
As the Australian higher education fields are one of 
the most successful practices, a dozen of universities 
have developed peer observation processes.  For 
example, decades ago, University of Sydney Faculty 
of Education Bachelor of Education (Secondary) 
students were required to participate in peer 
observations of their classmates’ classroom practices.  
Both university tutors and students exchanged ideas 
at the peer level, which also allowed tutors to expand 
their horizons.  Currently, the Faculty of Education 
has expanded the professional practice curriculum.  
In 2015, the Bachelor of Education (Secondary) 
students have to complete both coursework and 
professional experiences curriculum in order to meet 
the requirements.  Students are required to complete 
an 80-day long professional experiences which 
combines on-site experiences at one of the partnered 
schools throughout the 4-year university study.   
 
Swinburne University of Technology enhanced its 
teaching practicum programs.  The former practicum 
program asked pre-service teachers to observe the 
teaching practices of experienced teachers at one of 
the designed schools.   In 2015, the Bachelor of 
Education (Secondary) students have to complete 
both coursework and professional experiences 
curriculum as this is recommended by the Victorian 
Institute of Teaching (VIT) as secondary teachers.  
Three professional experience units are required.  
The current mentoring program has improved from 
the former practicum program, which assigned three 
peers in the same-interned school and observed the 
lesson.  All formative feedback was shared with 
peers.  Finally, three of the students participated in a 
mock/staged lesson and each student was required to 
provide feedback.  The participation is similar to 
Figure 1 mentioned above.   
 
Purpose of Peer Observation 
The primary purpose of peer observation leads to the 
professional development of teachers.  Teachers’ 
professional development refers to teachers who may 
participate in a set of process for personal growth 
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with the understanding that peer observation should 
be a continuous activity.  According to Guskey 
(1986), staff development, professional development 
and in-service education are a set of progress that 
should be developed for personal growth.  Peer 
observation is one of the key activities that may 
assist instructors to enhance their teaching practices 
(Bailey, 2006). Instructors persistently seek for 
directions that may assist them become better at their 
career.  In education, teachers’ professional 
development may able to respond to this complex 
occupation (Joyce & Shower, 1995). Reflective 
model of peer observation is commonly employed in 
many educational institutions for teachers’ 
professional development in the United Kingdom 
(Cosh, 1999).  Based on the Schon Act in 1987, it 
supports both novice and experienced teachers to 
improve their professional teaching practices.  
According to Kemmis & McTaggert (2005), the 
reflective model of peer observation may offer a set 
of reflective feedback with supportive peers to 
exercise into teaching practice, or may establish to 
involve a group of understanding general questions 
in a practical behavior through continuous evaluation, 
planning and action (Bailey, Curtis and Nunan, 2001).   
 
Empirical Research Studies on Peer Observation 
 
Within the current literature several studies have 
been conducted to validate teacher’s interest and 
perception about peer evaluation programs in one 
way or the other and these have come with different 
kind of results. Some of these studies have been done 
from qualitative perspective while others have also 
been done from qualitative perspectives but there are 
several common themes among the studies. For 
example Yuan, et al (2008) studied peer observation 
among teachers in three private schools in the 
Sichuan province in China and observed that by and 
large not many teachers had experience in peer 
observation.  The study found out among other things 
that half of the participants (4 out of 19) did not have 
any experience in peer observation. For those who 
did have some experience in peer observation.  
Such experience did not result from a structured 
programme. They usually took part in ad hoc 
observation because they were required to do so by 
the school.  A similar observation has also been 
noted by Guarino & Hamilton (2006) when they 
studied peer observation of teachers among language 
school teachers in Wuxi. The study found out that 
only a one out of five teachers  had not any 
experience in peer observation and again even in the 
case of those who had prior experience their 
familiarity and ability to recall was minimal 
suggestion that they were not very familiar with the 
process. Another important study in this regard is the 
work of Ding & Lehrer (2007) who studied the 
teacher’s perception about their overall feelings 
towards a peer observation programme they had 
participated. In that study which involved 41 teachers 
selected from only private school, a significant 
number of them showed a positive attitude towards 
peer review program not because they were 
particular interested in it but rather because they were 
told that it was good when they were trained as a 
teacher.  
In another study that was conducted by Harmon 
(2006) among 19 kindergarten teachers in Taipei, 
they also noted that while some of the teacher 
genuinely believed it could benefit them, it was 
almost never their priority given the tasks that they 
have in hand. Therefore, it was perceived as not 
practical.  Similarly study in Kim & Bonk (2006) 
showed results which confirm some of the earlier 
claims that have been made. Particularly, Kim & 
Bonk (2006) found out that many teachers were 
sceptical about the practicality of applying the peer 
observation approach largely because there would 
not be any incentive for teachers to do this. Resulting 
from the above observation, Kim & Bonk (2006) also 
noted in the analysis of responses in a study made up 
of 10 teachers selected from Zhenjiang that teachers 
might do it to please the authorities.  The basis of this 
argument is that because teachers think that peer 
observation is not popular among teachers, they were 
not likely to devote much time and attention to it 
unless they were under compulsion to deliver on it. 
Thus the need to please the authorities may be an 
extrinsic factor that can mediate between teacher’s 
interest and their willingness to conduct peer 
observation in order to fulfil requirements set by the 
school authority and/or the government (Pang, et al, 
2009). 
However there are other studies which suggest that 
the story or the prospects of the peer evaluation 
among teachers is not entirely a hopeless case due to 
the responses provided by the respondents and the 
overall conclusions drawn by the researchers, For 
example in the study of McKay (2002) which was 
conducted among teachers in Wuxi, the key issue 
that came up was whether teachers felt peer 
observation generated enough excitement to warrant 
their interest and attention. The researcher found out 
that some went through some moment of excitement 
that they had never experienced before while in the 
case of others it rather generated tension that reduced 
their perceived interest and excitement that 
accompanies such as process (Lin, et al, 2005). A 
striking observation that came out of that study was 
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the fact that many teachers saw the process of peer 
evaluation as eliciting some degree of excitement but 
the teachers were more excited by what they could 
share together in fun later. Similarly the researcher 
also found out that the absence of a standardised 
parameter or metrics to measure the observation 
significantly affected any fun and excitement that 
was generated from the process while familiarity and 
uncertainty about the outcome of the teacher’s 
observation equally moderated the excitement that 
can be generated from it.  
Another positive study on the role of peer review in 
professional development is the work of Yi'An  
(2001) who found out from a study conducted among 
15 nursery school teachers in Nanjing that through 
peer review methods teacher had participated, they 
were confident of self development, professional 
development and in-service education The teachers 
agreed that being observed by their colleagues in the 
classroom helped them to dig deep into their 
educational repertoire and deliver the class more 
professionally than they would have done without 
observation. It is also important to examine the study 
of Dello-Iacovo, (2009) which looked at the 
willingness of willing teachers that have gone 
through the peer evaluation process to go through it 
again. They observed that teachers see the program 
as largely beneficial to their professional progress 
and development. Out of the 23 respondents only 4 
of them indicated that they were not likely to be 
interested in future process suggesting that majority 
of them actually does agree with this process.  
The reasons from the participants as to why they 
want to participate in the program in the future also 
varied but demonstrated the same sense of 
appreciation of its capability of peer review 
observation to add to professional progress (Huang, 
F2004). The study found convincing evidence that 
teachers felt that their colleagues could help them to 
gain access, mastery of course content; course 
organization; appropriateness of course objectives; 
appropriateness of instructional materials  
appropriateness of evaluative devices (i.e. exams, 
written assignments); appropriateness of 
methodology used to teach specific content areas; 
commitment to teaching and concern for student 
learning; student achievement based on performance 
on exams and projects; and support of departmental 
instructional efforts.  
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